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Abstract

The aim of the present study was to validate a model for optimal teacher performance assessment based
on global experiences. The research employed a mixed-methods design and was applied in nature.
Participants in the qualitative section included experts familiar with the topic and existing literature. In the
guantitative section, the research population consisted of 485 nationally selected exemplary teachers, from
which a sample of 215 was randomly selected using a simple random sampling method. The research
instrument was a researcher-made questionnaire developed based on qualitative interviews. Its content
validity was assessed through face validity, and its reliability was verified using Cronbach’s alpha test. Data
analysis was conducted using the PLS software and a structural equation modeling (SEM) approach. In
the quantitative section, the validity of the data was confirmed through confirmatory factor analysis, and
reliability was again evaluated using Cronbach’s alpha, with all research components scoring above 0.7.
The findings indicated that the main components—evaluation objectives, individual performance,
knowledge assessment, skills assessment, interpersonal performance, evaluation methods, and
evaluation sequence—all had factor loadings greater than 0.70 and were statistically significant at the 0.95
confidence level, thus confirming their validity. It can be concluded that the proposed model for optimal
teacher performance assessment is valid and can be utilized by educational system planners to support
the professional development of teachers.
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Extended Abstract

Introduction

In contemporary educational systems, enhancing the quality of teaching and learning has become a
cornerstone for sustainable economic, social, and cultural development. Central to this process is
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the role of the teacher as the primary agent of curriculum implementation and educational
effectiveness (Barendsen & Henze, 2019; Goldhaber, 2019). Teachers' professional performance, as
various studies have shown, directly influences student achievement and the long-term success of
national education systems (Caetano et al., 2024; Wongmahesak et al., 2025). As such, the need for
robust, context-sensitive, and scientifically validated models for teacher performance evaluation has
been emphasized by both researchers and policymakers worldwide (De Almeida, 2017; Gomez &
Valdés, 2019).

Across different national contexts, teacher evaluation has evolved from a mere administrative activity
into a tool for professional development and instructional improvement. In countries like Finland and
Australia, teacher assessment is institutionalized within the professional framework of teaching,
where it functions not only as a supervisory mechanism but also as a strategic process for
empowering educators (Morrison et al., 2025; Vainikainen & Harju-Luukkainen, 2020). Moreover,
educational literature has consistently highlighted the importance of aligning performance
assessment with global standards to ensure that evaluation practices remain fair, comprehensive,
and development-oriented (Maya, 2018; Strom & Falch, 2020).

In Iran, although teacher evaluation is recognized in the Fundamental Transformation Document of
the Ministry of Education, its current implementation has been criticized for being overly supervisory,
lacking transparency, and failing to provide constructive feedback (Mehrmohammadi, 2017; Motamed
& Bazghalizadeh, 2017). Furthermore, teacher evaluations often rely on limited criteria, fail to reflect
actual classroom performance, and contribute to teacher dissatisfaction (Abedini, 2015; Bahrami et
al., 2013). This underscores the necessity of designing a comprehensive, empirically validated, and
contextually adaptable model for evaluating teacher performance that incorporates global best
practices and meets the specific needs of the Iranian educational context (Heydari et al., 2024;
Yousefzadeh Chousari & Amiri Mehraban, 2024).

To bridge this gap, the present study aimed to validate an optimal teacher performance assessment
model based on international experiences. The model includes components such as assessment
purpose, individual performance, knowledge assessment, skill assessment, interpersonal
performance, evaluation methods, and evaluation sequencing. This model was developed through
a mixed-methods approach, integrating qualitative insights from subject matter experts with
qguantitative data collected from exemplary teachers across Iran. By aligning the model with
successful global practices and validating its dimensions through rigorous statistical analysis, this
research seeks to contribute to the development of an effective, context-sensitive teacher evaluation
framework in the Iranian educational system.

Methods and Materials

This study adopted a mixed-methods design. In the qualitative phase, data were gathered through
interviews with educational experts and analysis of international literature on teacher performance
assessment. The themes identified during this phase were used to construct a researcher-made
guestionnaire. In the quantitative phase, the study population consisted of 485 nationally selected
exemplary teachers in Iran, from whom a sample of 215 was drawn using simple random sampling.
The questionnaire was subjected to face validity testing and reliability analysis through Cronbach’s
alpha. Data were analyzed using Partial Least Squares Structural Equation Modeling (PLS-SEM).
Confirmatory factor analysis (CFA) was employed to validate the factor structure of the proposed
model.

Findings
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The demographic data of respondents indicated a higher participation of female teachers (55.8%)
compared to males (44.2%), with the majority aged between 20 and 30 years. Most participants held
a bachelor's degree (56.7%), while 43.3% held a master's degree. The largest proportion of
participants had 5-10 years of teaching experience.

Qualitative findings yielded seven core themes in the proposed teacher performance assessment
model: evaluation purpose, individual performance, knowledge assessment, skill assessment,
interpersonal performance, evaluation methods, and evaluation sequencing. Confirmatory factor
analysis showed that all dimensions had factor loadings greater than 0.70 and were statistically
significant at the 0.95 confidence level.

For the "evaluation purpose" dimension, both macro and micro goals demonstrated high factor
loadings, indicating their significance in guiding the overall assessment process. The "individual
performance” component captured personal attributes such as responsibility and self-regulation. The
"knowledge assessment” component encompassed subject matter expertise, methodological
knowledge, technological competence, and evaluation literacy. Factor loadings across all sub-
components exceeded the acceptable threshold.

The "skill assessment” component included classroom management and communication skills. All
indicators within this dimension achieved significant factor loadings. The "interpersonal performance"
component assessed professional collaboration with schools, parents, and the broader community,
all of which were validated through CFA.

"Evaluation methods" included student result-based evaluation, peer assessment, parent surveys,
observation, and portfolio assessment. Each sub-component achieved high statistical significance.
The final dimension, "evaluation sequencing”, involved initial, formative, and summative
assessments, each validated as critical elements in a comprehensive evaluation process.
Discussion and Conclusion

The results confirm that the proposed teacher performance assessment model is statistically robust
and aligns well with both theoretical frameworks and international best practices. The inclusion of
dimensions such as knowledge, skills, individual and interpersonal performance, as well as diverse
evaluation methods, reflects a holistic approach to assessing teaching effectiveness.

The strong validation of the “evaluation purpose” component supports the assertion that well-defined
goals are central to effective assessment processes. This aligns with the work of (De Almeida, 2017)
and (Goldhaber, 2019), who emphasized that clarity in performance expectations enhances the
usefulness and credibility of evaluations. Moreover, distinguishing between macro and micro-level
goals allows for a more targeted assessment of both systemic impact and classroom-level
effectiveness.

The significance of “individual performance” is consistent with findings from (Muna et al., 2025) and
(Kanya et al., 2021), which highlighted the roles of motivation, discipline, and professional
responsibility in determining teacher performance. These attributes are foundational for self-efficacy
and sustainable instructional quality.

The “knowledge assessment” dimension resonates with research that prioritizes pedagogical
content knowledge (PCK) and professional literacy in shaping effective instruction (Barendsen &
Henze, 2019). Similarly, (Heydari et al., 2024) stressed the importance of methodological and
evaluation-related knowledge in cultivating creative and impactful teaching practices.

In terms of “skill assessment,” the inclusion of classroom management and communication skills
reflects a practical understanding of the day-to-day demands of teaching. (Karim et al., 2021) and
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(Haryaka, 2021) found that these skills are directly linked to student engagement and discipline,
underscoring their centrality in teacher evaluations.

The validation of “interpersonal performance” extends the scope of evaluation beyond classroom
walls, acknowledging the importance of collaboration with stakeholders such as parents and
community members (Caetano et al., 2024; Gomez & Valdés, 2019). Such collaboration fosters trust,
shared responsibility, and cultural responsiveness in educational delivery.

Furthermore, the findings underscore the necessity of incorporating diverse “evaluation methods.”
As (Maya, 2018) and (Vandyck et al., 2012) argued, a variety of assessment tools enables a more
nuanced understanding of teacher effectiveness and reduces the bias inherent in single-source
evaluations. Peer reviews, parent surveys, and portfolio assessments provide complementary
perspectives that enrich the evaluative process.

Lastly, the “evaluation sequencing” dimension demonstrates the value of structuring assessments
across different points in time. The integration of initial, formative, and summative evaluations
ensures that feedback is timely, developmental, and aligned with the learning cycle. This confirms
the relevance of findings by (Vainikainen & Harju-Luukkainen, 2020) and (Strem & Falch, 2020), who
documented the effectiveness of multi-phase assessments in educational improvement.

In conclusion, this study offers a comprehensive, validated model for assessing teacher performance
based on international experiences. The model’s alignment with global trends and its empirical
support suggest it can serve as a practical tool for improving the quality of teaching in Iran. By shifting
the focus of teacher evaluations from control to development, educational planners can foster a more
supportive and effective teaching environment, thereby advancing national educational goals.
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