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Abstract

The present study aimed to investigate the performance of educational leaders from the perspective of
elementary school teachers in Ahvaz. This study was applied in terms of purpose and quantitative
descriptive-survey in terms of methodology. The statistical population consisted of all elementary school
teachers in Ahvaz during the 2024-2025 academic year (N = 4248). Based on Cochran’s formula, 351
teachers were selected through proportional stratified random sampling. Data were collected using a
researcher-made questionnaire consisting of 29 items categorized into five dimensions: criteria and
regulations, professional development, student behavior management, instructional process, and
assessment of academic achievement. Content validity and face validity of the instrument were confirmed,
and reliability was established using Cronbach’s alpha coefficient. Data were analyzed using descriptive
statistics, the Kolmogorov—Smirnov test, one-sample t-test, and Friedman test in SPSS version 27. The
results of the one-sample t-test indicated that the overall performance of educational leaders was
significantly lower than the theoretical average level (p<0.05). The dimensions of criteria and regulations,
student behavior management, and assessment of academic achievement were also significantly below
the average level. The professional development dimension did not significantly differ from the average
level and was evaluated as moderate. In contrast, the instructional process dimension was significantly
above the average level (p<0.05). Furthermore, the Friedman test demonstrated significant differences
among the dimensions of educational leaders’ performance (p<0.05), with instructional process receiving
the highest rank and assessment of academic achievement receiving the lowest rank. The findings
revealed that the overall performance of educational leaders from the perspective of elementary school
teachers in Ahvaz was not satisfactory, although relatively favorable performance was observed in the
instructional process dimension. Therefore, improving selection criteria, professional empowerment,
assessment competencies, and practical instructional support for teachers appears necessary to enhance
the effectiveness of educational leaders.

Keywords: Educational leaders, elementary school teachers, instructional leadership, instructional
process, professional development, assessment of academic achievement, Ahvaz
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Extended Abstract
Introduction
Educational leadership has become one of the most influential factors in improving school
effectiveness, teacher performance, and students’ academic achievement. In elementary schools,
where the foundations of learning, behavior, and social development are established, instructional
leaders play a crucial role in supporting teachers and enhancing educational quality. Contemporary
perspectives on educational leadership emphasize that instructional leadership should move beyond
administrative supervision and focus directly on teaching, learning, professional development,
classroom assessment, and instructional improvement (Bogler & Nir, 2025; Shaked, 2024). In this
regard, educational leaders are expected to guide teachers professionally, facilitate collaborative
learning environments, and contribute to sustainable school improvement.
Recent studies have highlighted that effective instructional leadership is associated with teachers’
motivation, professional growth, self-efficacy, and instructional effectiveness (Acera et al., 2023;
Ching, 2023; Magpantay & Callo, 2023). Instructional leaders can positively influence teachers
through classroom observation, constructive feedback, mentoring, and promoting professional
learning communities (Ghbban, 2022; Ozdemir, 2020). Moreover, distributed and collaborative
leadership approaches have been increasingly emphasized in educational systems worldwide,
indicating that leadership effectiveness depends on meaningful interactions with teachers and
contextual responsiveness (Farley, 2024; Okiri & Hercz, 2024).
Teacher leadership and instructional supervision have also been recognized as essential
components of school reform and educational innovation. Studies indicate that educational leaders
contribute significantly to improving classroom instruction, integrating technology into teaching, and
fostering inclusive and culturally responsive educational practices (Chua & Soo, 2023; Lund, 2024;
Viloria et al., 2024). Additionally, instructional leaders who support equitable teaching practices and
data-informed decision-making can reduce achievement gaps and improve educational outcomes
(Moss, 2020; Touloukian et al., 2024). Therefore, evaluating the performance of educational leaders
from teachers’ perspectives provides valuable insight into the effectiveness of educational leadership
practices within schools.
Another important dimension of educational leadership is supporting teachers’ professional
development. Professional development is considered a continuous process that enables teachers
to improve their instructional competencies, pedagogical knowledge, and classroom management
skills. Research has shown that sustained professional development programs, instructional
coaching, and collaborative learning opportunities significantly enhance teacher performance and
instructional quality (Quaisley et al., 2024; Teemant et al., 2024). Similarly, studies on leadership
culture and teacher efficacy indicate that school leaders who create supportive professional
environments can increase teachers’ organizational commitment and instructional confidence (Baker
et al., 2022; Macatangay & Callo, 2022).
Furthermore, instructional leadership is increasingly connected with ethical leadership, emotional
literacy, and culturally responsive practices. Educational leaders are expected not only to supervise
instruction but also to support teachers emotionally, address classroom challenges, and foster
inclusive school climates (Parale & Paita, 2024; Schneider & Yitzhak-Monsonego, 2020; Urooj et al.,
2024). Effective instructional leadership also requires sensitivity to local educational contexts and
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collaboration with teachers to design meaningful learning experiences (Kerkhoff et al., 2025).
Consequently, the role of educational leaders has become more multidimensional and complex in
modern educational systems.

Despite the recognized importance of instructional leadership, many educational systems still face
challenges related to unclear leadership roles, insufficient professional preparation, weak selection
criteria, and limited instructional support for teachers. Research suggests that ineffective leadership
practices may reduce teacher satisfaction and weaken instructional quality (Debbarma & Momin,
2024; Roble & Rebollido, 2022). Therefore, understanding teachers’ perceptions of educational
leaders’ performance is essential for identifying strengths, weaknesses, and areas requiring
improvement. In the context of elementary schools in Ahvaz, evaluating educational leaders’
performance can provide important implications for improving instructional supervision, teacher
support, and educational effectiveness. Accordingly, the present study aimed to investigate the
performance of educational leaders from the perspective of elementary school teachers in Ahvaz.
Methods and Materials

This study employed a quantitative descriptive-survey design. The statistical population consisted of
all elementary school teachers in Ahvaz during the 2024—-2025 academic year. According to official
statistics obtained from the Khuzestan Department of Education, the total number of elementary
school teachers was 4,248. Using Cochran’s formula, a sample size of 351 teachers was
determined. Participants were selected through proportional stratified random sampling from the four
educational districts of Ahvaz.

Data were collected using a researcher-made questionnaire designed to assess educational leaders’
performance. The questionnaire consisted of two sections. The first section included demographic
information such as gender, educational degree, and teaching experience. The second section
contained 29 items categorized into five dimensions: criteria and regulations, professional
development, student behavior management, instructional process, and assessment of academic
achievement. Responses were measured using a five-point Likert scale ranging from “strongly
disagree” to “strongly agree.”

Content validity and face validity of the instrument were confirmed by educational management
specialists. Reliability was assessed using Cronbach’s alpha coefficient through a pilot study
conducted with 30 elementary school teachers. The reliability coefficients for all dimensions were
above 0.70, indicating acceptable internal consistency.

Data were analyzed using descriptive statistics, including frequency, percentage, mean, and
standard deviation. Inferential statistics included the Kolmogorov—Smirnov test for normality
assessment, one-sample t-tests for comparing means with the theoretical average, and the
Friedman test for ranking the dimensions of educational leaders’ performance. Statistical analyses
were conducted using SPSS version 27.

Findings

The demographic findings showed that 55.8% of participants were female and 44.2% were male.
Regarding educational degree, 60.4% held a master's degree or higher, while 39.6% held a
bachelor’s degree. In terms of teaching experience, 49.6% had between 10 and 20 years of teaching
experience.

Descriptive statistics indicated that the highest mean score belonged to the instructional process
dimension (M = 3.20, SD = 0.66), while the lowest mean score belonged to assessment of academic
achievement (M = 2.73, SD = 0.68). The overall mean score for educational leaders’ performance

VY



Sl Jg% 3 53p drugi

was 2.92 (SD = 0.34), indicating that teachers evaluated the overall performance of educational
leaders below the average level.

Results of the Kolmogorov—Smirnov test demonstrated that all variables followed a normal
distribution because significance levels were greater than 0.05. Therefore, parametric tests were
used for inferential analysis.

The one-sample t-test results revealed that the overall performance of educational leaders was
significantly lower than the theoretical average of 3 (t = -3.881, p < 0.001). The dimensions of criteria
and regulations, student behavior management, and assessment of academic achievement were
also significantly below the average level. However, the professional development dimension did not
differ significantly from the average level, indicating a moderate evaluation by teachers. In contrast,
the instructional process dimension was significantly above the average level (t = 5.892, p < 0.001),
suggesting that educational leaders performed more effectively in supporting instructional practices
and classroom teaching.

The Friedman test demonstrated significant differences among the five dimensions of educational
leaders’ performance (x* = 53.212, p < 0.001). The instructional process dimension received the
highest rank, followed by professional development and student behavior management. Criteria and
regulations ranked fourth, while assessment of academic achievement received the lowest rank.
Discussion and Conclusion

The findings of this study indicated that elementary school teachers in Ahvaz generally evaluated
the performance of educational leaders as below average. Although educational leaders
demonstrated relatively positive performance in supporting instructional processes, their
effectiveness in areas such as academic assessment, student behavior management, and
adherence to professional selection criteria was considered insufficient. These findings suggest that
instructional leadership practices in elementary schools still face important challenges related to
professional competence, instructional support, and educational supervision.

The strong performance observed in the instructional process dimension suggests that educational
leaders are primarily focused on classroom instruction, teaching strategies, and pedagogical
guidance. Teachers appeared to value the support they received in improving instructional activities
and teaching practices. However, weaker performance in academic assessment indicates that
educational leaders may lack sufficient expertise or practical involvement in helping teachers design
effective assessment strategies and interpret learning data. Similarly, the low evaluation of criteria
and regulations suggests that teachers may question the transparency and professionalism of the
selection process for educational leaders.

The moderate evaluation of professional development implies that educational leaders provide some
level of professional support, but these efforts may not be systematic, continuous, or sufficiently
responsive to teachers’ needs. Additionally, the lower evaluation of student behavior management
may indicate that educational leaders are less engaged in addressing practical classroom challenges
and behavioral issues faced by teachers.

Overall, the findings emphasize the need for improving the professional preparation and instructional
competencies of educational leaders. Educational systems should prioritize transparent selection
criteria, continuous professional development programs, and specialized training in instructional
supervision, classroom assessment, and teacher support. Strengthening collaboration between
teachers and educational leaders may also contribute to more effective instructional leadership
practices and improved educational outcomes in elementary schools.
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